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ABSTRACT  ARTICLE INFO 

This community service activity aims to enhance students’ 

understanding and readiness in publishing scientific articles 

through a journal publication workshop. The program was 

designed to improve academic writing literacy and motivate 

students to contribute to scholarly publications. A total of 15 

participants attended the workshop, which involved interactive 

sessions on journal structures, submission processes, and 

publication ethics. Based on the evaluation results, the average 

overall score was 4.73 out of 5, indicating a very high level of 

participant satisfaction. The highest-rated aspects were relevance 

of materials (4.93) and new insights gained (4.93), followed by 

clarity of presentation (4.73) and motivation impact (4.73). 

Qualitative feedback revealed that participants felt the workshop 

provided valuable knowledge, boosted confidence, and helped 

them understand the publication process more effectively. 

Suggestions for improvement included providing written 

guidelines or booklets, incorporating case studies of accepted and 

rejected articles, and expanding the activity to reach more 

students. The results demonstrate that this workshop effectively 

empowers students in academic writing and fosters a stronger 

research and publication culture among undergraduates. 
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INTRODUCTION 

In the landscape of modern higher education, the demand for quality research and scholarly 

publication has become increasingly central to academic identity and institutional advancement. 

Publication serves not merely as a means of knowledge dissemination but as a critical indicator of 

scientific credibility, academic excellence, and the intellectual vitality of an institution. The ability to 

publish scholarly work demonstrates that students and educators are not only consumers of knowledge 

but also active contributors to the development of science. In psychology, where research, evidence-

based reasoning, and reflective inquiry form the core of the discipline, the importance of publication is 

particularly profound. It is through publication that psychological knowledge evolves, theories are tested 

and refined, and best practices are shared with the global academic community. 

However, for many undergraduate students, particularly in developing educational contexts such as 

Indonesia, the process of publishing research remains an intimidating and distant goal. While research 

activities are an integral part of psychology education, publication is often viewed as something reserved 

for graduate students or established researchers. Undergraduate students frequently lack sufficient 

exposure to academic writing conventions, are unfamiliar with the structure and standards of scientific 

journals, and often do not have mentors who can guide them through the process of submission and 

revision. This limited understanding leads to a gap between research completion and dissemination. 

Many student theses and research projects end up stored in institutional repositories without ever being 

published or shared with a wider audience. 

This condition is concerning, as the absence of a strong publication culture among students can 

hinder both personal academic growth and institutional development. Publications not only enhance 

students’ research competence but also contribute significantly to the reputation of their academic 

programs and universities. Globally, the integration of publication activities into undergraduate education 

has been recognized as a high-impact practice that promotes deeper learning and intellectual 

engagement. According to Kuh (2008), engaging students in authentic research and scholarly 

communication encourages critical thinking, enhances problem-solving abilities, and builds a stronger 

connection between theory and practice. Similarly, Petrella and Jung (2008) assert that undergraduate 

research and publication are essential for fostering a culture of inquiry and for preparing students to 

become independent thinkers capable of generating and disseminating new knowledge. 

In the field of psychology, the link between research and publication is even more crucial. 

Psychological inquiry relies on empirical methods and transparent reporting of data to ensure the 

validity of findings and the ethical dissemination of knowledge. As such, encouraging students to publish 

their research results not only trains them to adhere to scientific rigor but also cultivates academic 

integrity and accountability. Through publication, students learn to organize their thoughts 

systematically, present their arguments persuasively, and engage with scholarly feedback 

constructively. These competencies are foundational for any psychology graduate, particularly as the 

profession continues to evolve toward evidence-based practice and data-driven intervention. 

Recognizing the strategic role of publication in student development, the psychology department at 

the participating institution initiated a community service program in the form of a Journal Publication 

Workshop for Undergraduate Students. The workshop was designed to provide students with both 

conceptual understanding and practical experience regarding the process of scientific publication. It 

served as a platform to introduce students to the structure, ethics, and mechanics of academic 

publishing, starting from identifying suitable journals, preparing manuscripts according to academic 
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standards, navigating the submission process, and understanding peer review procedures. 

This activity was not merely an academic exercise but an intentional effort to respond to an urgent 

educational need: preparing psychology students to engage in scholarly communication as part of their 

academic formation. In the current academic climate, many universities, particularly in Indonesia, have 

begun to require students to publish at least one article derived from their thesis or final project as a 

prerequisite for graduation. This policy aims to improve academic quality, enhance the research profile 

of institutions, and foster a culture of publication among students. By implementing such requirements, 

universities also align themselves with global trends that emphasize research dissemination as a core 

competency for all graduates, particularly in scientific disciplines such as psychology. 

Moreover, the activity also aimed to bridge the evident gap between the students’ research activities 

and their ability to publish. Many students successfully conduct research with relevant and potentially 

publishable findings, yet lack awareness or confidence in turning those findings into publishable 

manuscripts. This workshop thus functioned as both an educational and motivational intervention, 

educating students about the technicalities of publication while simultaneously demystifying the process 

and helping them perceive publication as an attainable goal rather than a distant aspiration. 

A key rationale for the program lies in the recognition that developing students’ publication capacity 

contributes directly to institutional excellence. Universities are increasingly evaluated based on research 

productivity and publication output, not only from faculty members but also from students. Encouraging 

student publication can therefore serve dual purposes: enriching students’ learning experience and 

elevating the academic standing of the institution. Furthermore, in psychology education, where 

research competence and ethical awareness are central, exposure to the publication process enhances 

students’ appreciation of the responsibilities involved in scientific communication, including honesty, 

transparency, and respect for intellectual property. 

From an educational psychology perspective, experiential learning activities such as publication 

workshops represent effective pedagogical strategies for higher-order learning. Kolb’s experiential 

learning theory (1984) suggests that knowledge is created through the transformation of experience. 

Students learn most effectively when they actively participate in real-world tasks. By participating in a 

hands-on publication workshop, psychology students are not only acquiring theoretical knowledge about 

research dissemination but are also experiencing the practical challenges of articulating their research 

in a form suitable for publication. This experiential process encourages reflection, collaboration, and 

critical engagement, all of which are essential components of professional growth in psychology. 

Furthermore, involving students in publication activities promotes academic self-efficacy and 

scholarly identity. According to Bandura’s (1997) concept of self-efficacy, individuals’ belief in their 

capacity to perform specific tasks significantly influences their motivation and performance. In the 

academic context, workshops and mentoring activities that expose students to authentic research and 

publication experiences can strengthen their belief in their own scholarly abilities. Studies by Turner, 

Challa, and Cooper (2021) have shown that undergraduate students who engage in publication-related 

projects report higher levels of confidence, motivation, and sense of belonging to the academic 

community. This sense of inclusion and academic empowerment is particularly important in the 

formative years of psychology education, where professional identity and research orientation begin to 

develop. 

In addition to its pedagogical and motivational goals, the workshop aligns with broader institutional 

missions of community service and academic collaboration. As part of the Tri Dharma Perguruan Tinggi, 

the three pillars of higher education in Indonesia (education, research, and community service), 
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universities have a responsibility to share knowledge, foster research culture, and build intellectual 

communities. By organizing a publication workshop, the psychology department fulfills these missions 

by not only serving its students but also contributing to the national agenda of enhancing research 

visibility and scientific literacy among young scholars. This activity also embodies the spirit of 

collaboration between academia and the broader public, as research publication ultimately serves the 

purpose of advancing knowledge for societal benefit. 

The global academic environment further reinforces the importance of publication literacy. In an era 

where digital platforms, open-access journals, and citation-based evaluation systems dominate the 

academic landscape, students must be equipped with the skills to navigate this complex ecosystem. 

Understanding journal classifications (such as SINTA, DOAJ, or Scopus), identifying predatory journals, 

and adhering to ethical standards such as plagiarism prevention and authorship transparency are 

essential competencies. Without such training, students risk engaging in unethical practices or 

submitting to low-quality outlets, which could undermine their credibility and the institution’s reputation. 

Therefore, workshops like this not only serve educational purposes but also act as preventive 

mechanisms to cultivate ethical awareness and critical judgment in the publication process. 

Finally, the rationale behind this workshop reflects a commitment to ensuring that psychology 

graduates possess comprehensive academic readiness not only in conducting research but also in 

disseminating it responsibly. Publication is not an optional activity; it is a fundamental component of 

scientific engagement and professional development. For psychology students, publishing their 

research represents a transition from being knowledge recipients to knowledge producers. It signals 

maturity in academic thinking and a readiness to engage with the global scientific community. By 

embedding publication literacy and training within the undergraduate curriculum, universities are 

investing in the future generation of scholars who will sustain and advance psychological science in the 

years to come. 

In essence, the Journal Publication Workshop for Undergraduate Students was conceptualized as a 

proactive response to the educational need for publication competence among psychology students. It 

reflects an understanding that publication is not merely the endpoint of research but an integral part of 

the learning process itself. Through initiatives like this, higher education institutions can empower 

students to embrace research dissemination as both a scholarly duty and a source of intellectual 

fulfillment, thus fostering a sustainable culture of publication that benefits individuals, institutions, and 

society at large. 

METHOD 

This community service program employed a participatory, workshop-based approach designed to 

actively engage students in the practical process of scientific publication. The activity involved 15 

undergraduate psychology students in their final year of study who were preparing their research 

manuscripts for potential publication in academic journals. The workshop was facilitated by Rion 

Nofrianda, M.Psi., Psychologist, who served both as a lecturer and a researcher. His dual role provided a 

balance between theoretical understanding and practical guidance throughout the activity. 

The workshop was conducted in a single two-hour session at the Department of Psychology, Faculty 

of Medicine and Health Sciences, University of Jambi. It was designed as an intensive and interactive 

learning experience emphasizing experiential and collaborative learning principles. The session began 

with an introductory presentation by the facilitator covering the fundamentals of academic publishing, 
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including the importance of publication in higher education, publication ethics, journal classifications 

such as SINTA, DOAJ, and Scopus, and common reasons for article rejection. This introductory 

segment aimed to build participants’ foundational understanding and motivation before moving into the 

technical aspects of manuscript preparation. 

In the main part of the session, students were guided to review and adjust their research manuscripts 

according to the IMRAD structure (Introduction, Method, Results, and Discussion). The facilitator 

provided journal templates, examples of accepted manuscripts, and the APA 7th edition citation guide. 

Participants received direct feedback on manuscript organization, language clarity, and citation 

formatting. This mentoring process enabled participants to engage in hands-on learning and receive 

immediate correction and support in a collaborative environment. 

The workshop concluded with a short reflection and evaluation session, during which participants 

shared their experiences, challenges, and plans for revising and submitting their manuscripts to target 

journals. The evaluation of the activity employed both quantitative and qualitative approaches. A Likert-

scale questionnaire (1–5) was distributed to assess participants’ perceptions of the relevance of the 

activity, quality of facilitation, and improvement in publication skills. In addition, open-ended questions 

were included to capture qualitative feedback about participants’ learning experiences and perceived 

benefits. 

Qualitative data obtained from written reflections and group discussions were analyzed using 

thematic analysis, which involved coding, categorizing, and interpreting participants’ responses to 

identify recurring themes such as increased motivation, confidence, and writing skills. Quantitative data 

from the questionnaires were presented descriptively to complement the qualitative findings. The 

learning materials used in the workshop included presentation slides on publication ethics and article 

structure, IMRAD writing templates, APA 7th edition referencing guides, and examples of accepted 

psychology manuscripts. Participants were also introduced to digital tools such as Turnitin and 

Grammarly to check the originality and language clarity of their manuscripts. Through this short yet 

structured activity, students gained a stronger understanding of academic publication practices and 

increased confidence to pursue independent research publication in the future. 

The overall structure of the workshop method can be illustrated as Figure 1 

 

FIGURE 1.  Workshop Flowchart 

(Source: Personal Document)   

RESULT AND DISCUSSION 

The results of the workshop evaluation revealed that the overall response of participants was highly 

positive, with an average score of 4.73 out of 5 across all assessment aspects. This indicates that the 

majority of students perceived the workshop as highly relevant, well-structured, and impactful. 

Specifically, the highest scores were recorded in the indicators “The material is relevant to the 
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participants’ needs” (M = 4.93) and “I gained new insights into journal publication” (M = 4.93), 

suggesting that the content successfully met participants’ expectations. Similarly, the clarity and 

systematic delivery of the material received a score of 4.73, while participants’ overall satisfaction also 

reached 4.80. Although slightly lower, the aspect of “feeling more prepared to publish” (M = 4.33) still 

falls into the “very good” category, indicating that while the workshop effectively motivated students, 

some may still require continued assistance to transform knowledge into action. 

Participants’ qualitative feedback reinforces these findings. Many students expressed that the 

workshop was enlightening, motivating, and well-delivered. Some mentioned that the activity “rekindled 

enthusiasm after thesis defense” and “clarified the process of preparing and submitting articles.” Others 

emphasized that the workshop provided a sense of direction and confidence in writing scientific papers. 

However, participants also suggested several improvements, including the need for a written guide or 

booklet, examples of accepted and rejected manuscripts, and the expansion of this activity for students 

across different cohorts. 

The results align with the general findings of prior research on workshop-based academic training, 

where relevance and clarity of delivery consistently emerge as strong predictors of participant 

satisfaction (Ma, 2018). When participants feel that learning materials align with their academic and 

professional needs, engagement and comprehension improve significantly (Olmstead & Turpen, 2016). 

The structured sequence of activities from orientation to manuscript submission also mirrors effective 

instructional design principles, which emphasize scaffolding and hands-on practice as key to achieving 

deep learning. 

In the context of publication literacy, the high rating of “gained new insights” suggests a cognitive 

shift in participants’ understanding of academic publishing. This development corresponds with the early 

phase of self-efficacy formation as described by Bandura (1997), where knowledge acquisition and 

vicarious experiences (observing examples) lay the groundwork for individuals’ confidence to act. Self-

efficacy, or the belief in one’s capability to perform specific tasks, plays a critical role in bridging 

knowledge and action in academic writing (Bandura, 1997; Kuo, Walker, Schroder, & Belland, 2014). In 

this case, the workshop served as both a motivational and formative platform that not only transmitted 

information but also cultivated participants’ confidence to engage in real publication processes. 

However, the slightly lower score on readiness (4.33) points to the persistent challenge of translating 

conceptual understanding into practical competence. This phenomenon is consistent with findings from 

prior research indicating that while students often acquire theoretical knowledge from short-term 

training, they may still feel unprepared for independent application (Prat-Sala & Redford, 2018). Writing 

for academic publication is a complex skill involving critical thinking, data organization, argumentation, 

and technical familiarity with submission systems. Therefore, a single intervention, no matter how 

effective, may not be sufficient to fully bridge that gap. 

In terms of affective outcomes, participants’ reported increase in motivation (M = 4.73) highlights the 

emotional and psychological impact of the workshop. Motivation is often cited as a key determinant of 

persistence in academic writing and publishing behavior (Zimmerman & Bandura, 1994). Students who 

feel motivated and supported are more likely to persist through challenges such as rejection, revisions, 

and lengthy review processes. This finding resonates with the broader literature on psychological 

empowerment and academic success, where intrinsic motivation and self-efficacy have been shown to 

significantly predict achievement (Schunk & DiBenedetto, 2020).  
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FIGURE 2. Presentation of material by resource persons 

(Source: Personal Document) 

The inclusion of interactive components such as journal selection exercises and template-based 

writing sessions also contributed to students’ engagement. Collaborative and hands-on learning has 

been found to increase retention and skill transfer, especially in workshops focused on writing or 

research (Shipps et al., 2022). The dynamic nature of the workshop allowed participants not only to 

receive knowledge but also to apply it immediately through guided practice and feedback. Such 

experiential learning approaches provide authentic contexts where students can connect theory with 

real publication practices. 

Participants’ feedback on the need for more detailed materials and written guidance also aligns with 

the notion of cognitive reinforcement in educational design. Written materials such as booklets, 

flowcharts, and templates serve as external supports that help learners retain and apply information 

beyond the workshop setting (Kirschner, Sweller, & Clark, 2006). In addition, the suggestion to analyze 

case studies of accepted and rejected papers reflects participants’ desire for a deeper, applied 

understanding and an approach supported by case-based learning theory, which emphasizes 

contextualized examples to foster critical thinking and practical insight (Kolodner, 1997). 

Furthermore, the high satisfaction levels reported suggest that workshops like this not only serve 

pedagogical purposes but also function as motivational ecosystems. They create a community of 

practice where students, guided by mentors, share experiences and aspirations related to academic 

publication. Research by Wenger (1998) on communities of practice demonstrates that collective 

learning in shared domains promotes both individual competence and collective growth. The sense of 

belonging and shared purpose may therefore enhance students’ long-term commitment to publishing 

their research. 

In addition to these cognitive and affective dimensions, the workshop can be viewed as contributing 

to institutional goals. Encouraging students to publish their work not only enhances individual learning 

outcomes but also strengthens the university’s academic reputation. Previous studies show that student 

involvement in publication activities correlates with improved institutional visibility and research culture 

(Jiang & Carpenter, 2013). In the context of psychology education, publication training can also fulfill 

academic requirements and support the development of scientific thinking, analytical reasoning, and 

ethical awareness. 
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FIGURE 3. Participants search for suitable publication journals 

(Source: Personal Document) 

Nevertheless, sustaining these outcomes requires ongoing mentorship and evaluation. According to 

Kirkpatrick’s four-level model of training evaluation, true effectiveness can only be measured when 

changes in behavior and long-term results are observed (Abdulghani et al., 2014). While this workshop 

achieved strong scores in the first two levels (reaction and learning), subsequent efforts should focus on 

the third and fourth levels (behavior and results), namely, whether students proceed to submit or publish 

articles. 

Overall, the workshop demonstrated that well-structured, contextually relevant, and participatory 

learning experiences can significantly improve students’ knowledge, motivation, and attitudes toward 

scientific publication. It provided not only procedural guidance but also psychological readiness, 

nurturing both competence and confidence. The combination of expert mentoring, peer interaction, and 

real-world practice created a holistic environment that encouraged active participation and long-term 

learning. Future iterations of this program may include longitudinal monitoring, peer writing groups, and 

cross-cohort collaborations to ensure that the gains in awareness and motivation lead to tangible 

publication outcomes. 

CONCLUSION 

The community service activity in the form of a journal publication workshop for undergraduate 

psychology students has demonstrated significant value in strengthening students’ research and 

publication competence. The program successfully provided a structured learning space where 

participants could understand, experience, and directly practice each step of the publication process, from 

identifying suitable journals, structuring manuscripts based on the IMRAD format, to completing the 

registration and submission process. 

Through the clear and systematic delivery of materials by the speaker, Rion Nofrianda, M.Psi., Psikolog, 

the participants not only improved their technical writing skills but also gained deeper insight into the 

ethical and procedural dimensions of scientific publication. The workshop was proven effective in fostering 

motivation and readiness among students, helping them recognize that publication is not merely an 

academic obligation but an essential part of professional development and scholarly contribution. 

The results of the participant evaluation further confirmed the effectiveness of this approach, with an 

overall satisfaction score of 4.73 out of 5. The high ratings in relevance, clarity of material delivery, and 

motivational impact indicate that the workshop successfully met its objectives. Participants expressed that 

the activity gave them new perspectives and confidence to publish their research, as well as an 

understanding of how publication contributes to personal and institutional academic reputation. 
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Beyond skill acquisition, this workshop also contributed to cultivating an academic culture that values 

transparency, integrity, and knowledge dissemination. By providing direct mentoring and practice 

opportunities, the activity bridged the gap between theoretical learning and real-world academic practice. 

Such initiatives are essential in the current higher education landscape, especially as publication is 

increasingly recognized as a graduation requirement and a benchmark of academic excellence in 

psychology and other disciplines (Rahman & Hidayah, 2022; Wahyuni et al., 2023). 

In the long term, this program can serve as a model for other departments or institutions seeking to 

enhance students’ publication readiness through hands-on and mentor-led workshops. Future community 

service activities could expand the scope of this initiative by integrating peer-review simulations, journal 

correspondence practice, and collaborative writing clinics to further strengthen students’ academic 

communication skills. 

In conclusion, the workshop on journal publication not only succeeded in transferring knowledge but 

also inspired a transformation in attitude from hesitation to confidence, from passive learning to active 

academic engagement. By empowering students to publish their research, this program contributes to the 

sustainability of scientific culture and supports the mission of higher education to produce graduates who 

are not only competent but also contributive to the advancement of science. 
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